In the 21 st century, globalization and technological developments in different domains of life have accentuated the importance of multilingualism and multiculturalism in studying English and French as foreign languages in different countries of the world, including Turkey. This research is aimed at determining the effects of learning vocabulary in French as a foreign language (FFL) through internet-based study. This study used a mixed-method (quantitative and qualitative) approach. In the 2016-2017 academic year, 85 Turkish university students (in 20-23 ages) participated in this study. A vocabulary test and a semi-prepared interview form are prepared to collect the data for this research. In this study, Turkish university students studying vocabulary using internet-based research justify their ability to improve French language knowledge easily and efficiently.
Introduction
Many aspects of the modern world are influenced by the developments in technology, politics, economics, education, etc...This period is deemed as the century of information, globalization and communication. In such a setting, teaching and learning foreign languages can permit every citizen to form a solid future for him-or herself and also for his or her family and his or her country. The next generations can easily acquire and transfer their knowledge from their native tongue to a foreign language(s). The language contact-contrast dynamics can therefore be viewed as a solid building block that allows a learner to structure the acquisition and transmission of knowledge. For these reasons, multilingualism can be used as a tool in the construction of wide-broaded knowledge.
Multilingualism and multiculturalism can be developed using a didactic approach restructured through an essentially sociolinguistic conceptualization, reformed by the learner's role of speaker-as-actor [1] . Today, due to the influence of the world-wide phenomenon, English is the first foreign language that everybody seeks to learn. After English, French is the second foreign language to learn, as approximatively 200.000.000 people in 5 [4] , "the CEFR is a descriptive scheme that can be formed to build L2 learners' needs, compose L2 learning objectives, guide the elaboration of L2 learning materials and activities, and assure orientation for the assessment of L2 learning data". The CEFR is structured by six levels of language proficiency (A1 (Breakthrough), A2 (Waystage), B1 (Threshold), B2 (Vantage), C1 (Effective Operational Proficiency), and C2 (Mastery)), referred to as Common Reference Levels (CRLs), which are "appropriate to the organization of language learning and the public recognition of achievement" (Council of Europe, 2001: 22-23, Introductory guide to the Common European Framework of Reference (CEFR) for English language teachers). The CEFR is structured with five foreign language skills: reading, writing, listening, spoken interaction, and spoken production [2] .
This research is formed at the A1 (Breakthrough) language level. This is the first language level in 6 language levels of CEFR in which [3] Under this concept, many researchers have studied diverse aspects of vocabulary learning methodologies and the use of CEFR in foreign language classrooms ( [6] ; [7] ; [8] ; [9] ; [10] ; [11] ; [12] ; [13] ; [14] ; [15] ; [16] ; [17] ; [18] ; [19] ; [20] ; [21] ; [22] ; [23] ; [24] ; [25] ; [26] ; [27] ; [28] ; [29] ; [30] ; [31] ; [32] ; [33] ; [34] ; [35] ; [36] ; [37] ; [38] ; [39] ; [40] ; [41] ; [42] ; [43] ; [44] ; [45] ; [46] ; [47] ; [48] ; [49] ; [50] ; [51] ; [52] ; [53] ; [54] ; [55] ; [56] ).
The scheme below represents the users/learners' competences during the teaching of foreign language(s): As seen in Figure 1 , linguistic competences which include lexical, grammatical, semantic, and phonological competences (awareness) are essential aspects among the user/learner competences. Thus, as demonstrated in this article, during the teaching of foreign language(s), linguistic competences are very valuable for user/learner competences. This article proposes to benefit the linguistic competences containing lexical and grammatical competences (awareness) during the teaching of foreign languages. Also, it describes how one can profit from the linguistic competences during these activities in teaching foreign languages.
This article aims to analyze the learner linguistic competences during the teaching action of learning French as a foreign language (FFL). [57] . According to this perspective, the study of vocabulary acquisition is listed below [58] :
Studying Vocabulary While Teaching Foreign Languages

"Knowing a word" actually "involves a lot more than might be imagined at first, as it contains understanding its meaning (for example its denotation, but also any figurative meaning it may have), knowing how to spell and pronounce it, what part of speech it is, which words it collocates with, how formal or informal it is, which context to use it in, what connotations it has, if prefixes and/or suffixes can be added to it to form new words, if it can be used in compounds, and even knowing its synonyms, antonyms, and sometimes origin"
(i) "Order of acquisition of different types of knowledge (morphological, syntactic, collocational, semantic, etc.) for each lexical item; (ii) Order of acquisition of word classes (noun, verb, adverb, adjective, etc.); (iii) Order of acquisition of particular lexical items; and (iv) Developmental stages of lexical processing."
According to [59] , vocabulary learning strategies include knowledge about the mechanisms (processes, strategies) used in order to learn vocabulary as well as the steps or actions taken by students: As explained by [60] , vocabulary knowledge is developed in three major stages:
(i) The first stage involves associative learning, in which a student learns the definition of the word in only one particular context, such as through dictionary use. (ii) The second is the comprehensive level at which a student understands the word and that word can be expanded upon because the student tries to study synonyms, antonyms, classification, analogies, and connotative dictionary meanings. (iii) The third stage is the generative level at which learners can use any variation of the word significance independently in their speaking and writing; therefore, they can understand the word used in any context.
In Turkey, while learning foreign languages, for example during the action of studying French as a foreign language (FFL), grammar and vocabulary are essential parts of teaching FFL. Vocabulary has been a main component of foreign languages in FFL classrooms since 1980. Audio-lingual, direct, natural, suggestopedia, and grammar-translation methods are also applied in foreign language instruction to help learners develop a solid knowledge of vocabulary [61] .
Method
This study collected the data using a mixed-method approach (quantitative (semi-prepared interview form) and qualitative researching methods (vocabulary test)). The design in question is analyzed through the collection and investigation of quantitative data in a first phase of research and is structured by the collection and observation of the consequences of qualitative data in the second phase, which is constructed on the analysis of the initial quantitative results [62] .
Sample
The sample of this research is composed of 100 Turkish university students (63 girls and 37 boys in 20-23 ages) at Marmara University in Istanbul, Turkey, during the 2016-2017 academic year. The students were in 3 rd grade in the English teaching department. They studied French as a second foreign language for two hours per week and obtained a nearly A2 language level in French. This study constitutes of Internet-based vocabulary learning. The FFL learners tried to study vocabulary related to the family through Internet-based vocabulary study. This research is built by the application of the Internet site www.lexique.fle.fr for the FFL classroom [63] .
Vocabulary Test
The vocabulary test was prepared with 3 questions worth 100 points. The first question prompted students to list the members of the family, worth 10 points. The second question required them to form sentences using 5 family words, worth 30 points. Finally, the third question prompted them to present their family using a minimum of 100 words and 10 sentences, worth 60 points.
Application
There are several Internet sites devoted to studying French vocabulary in the FFL classroom. For example, when the teacher or the learner clicks on https://www.lexiquefle.free.fr, he/she can click buttons to discover French vocabulary in different subjects, such as the body, the family, numbers, animals, the train station, in the city, and my home.
This research is based on the usage of the family option on this Internet site. As seen below, when the teacher or the learner clicks the family button, he/she can register this vocabulary program on his/her computer. As seen in Table 1 below, this method of vocabulary learning is separated into three sections [60] :
(i) In the first part, students can learn 3 different vocabulary words with three various pictures; (ii) In the second section, students can click on the image of each person of the family to learn the words for the members of family in French; and (iii) In the third part, students can reply to each question about the members of the family. Finally, they discover if their answers are correct or not.
Semi-prepared Interview Form
A semi-prepared interview form is composed of 3 questions. 10 learners participated in the interview. The first question prompted them to report on their new knowledge of French vocabulary. The second question sought to gather the positive effects of this research. The third question sought to gather the negative consequences of this application in FFL classes.
Findings
The findings of vocabulary test and semi-prepared interview form are demonstrated step by step in this section.
Results of Vocabulary Test
The results of the vocabulary test are demonstrated in Table 2 . As described in Table 1 , the students scored a total of 6-10 points in the first question. Furthermore, they could obtain a total of 30 points on the second question. In addition, they could earn a total of 60 points on the third question. According to the results of this vocabulary test, the scores of 3 rd grade students justified that all scored 0-49 points, only 5 learners obtained 51-84 points, and the majority of the students (95 learners) had 85-100 points.
Semi-prepared Interview Form
The consequences of the semi-prepared interview form are explained in Table 3 . As seen in Table 2 , on the first question, half of the students responded that they learned new words about family members in French vocabulary. Furthermore, half of the learners indicated that they had structured nearly correct phrases in French. In addition, in response to the second question, 12 learners approved that this research allows them to develop their vocabulary knowledge in French. On the other hand, 15 students indicated that this study permitted them to obtain new correct linguistic knowledge in French. Finally, they believed that this application had no negative effects.
Conclusions
In consequence, this research is composed of two parts: quantitative and qualitative data as in the other mixed studies. The results of the vocabulary test, formed by the vocabulary test (quantitative method), verified that nearly all students (95 learners) earned good scores (85-100 points). The scores, structured by the semi-prepared interview form (qualitative method), justified that everybody had good opinions about this application.
Discussions
This study consisted of a vocabulary test (quantitative test) and a semi-prepared interview (qualitative method) form. According to the results of this vocabulary test, nearly everybody scored high points (85-100 points). The responses during the interview indicated that the university students learned new words and constructed correct sentences in French. Also, the learners approved that this research had no negative effects.
Similarly, firstly, [55] and [51] justified that the students learned easily and effectively the words and synonyms in foreign languages through phonetic association and through Data Driven Learning (DDL). In addition, [52] , [48] and [49] justified that the learners gained autonomy and spoke efficiently in EFL and also in FFL classes. Finally, [38] , [49] , [41] , [20] and [64] verified that the students improved their knowledge and obtained academic success in both EFL and FFL classes through web-based applications.
Recommendations
The recommendations for future research are enumerated below:
(i) This research should explore students in various countries of the world; (ii) This study should be applied during the primary and secondary educational stages; (iii) Such research should be conducted in EFL, in FFL, and in other foreign language classes; and (iv) It should be applied at A2, B1, B2, and C1 language levels.
